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SOURCE BASED QUESTIONS 
 

1.1 The following cognitive levels were used to develop source-based questions: 
 

Cognitive 
Levels 

Historical skills 
Weighting of 

questions 

LEVEL 1 

• Extract evidence from sources 

• Selection and organisation of relevant 
information from sources 

• Define historical concepts/terms 

40% 
(20) 

LEVEL 2 
• Interpretation of evidence from sources 

• Explain information gathered from sources 

• Analyse evidence from sources 

40% 
(20) 

LEVEL 3 

• Interpret and evaluate evidence from sources 

• Engage with sources to determine its usefulness, 
reliability, bias and limitations 

• Compare and contrast interpretations and 
perspectives presented in sources and draw 
independent conclusions  

20% 
(10) 

 
1.2 The information below indicates how source-based questions are assessed: 

• In the marking of source-based questions, credit needs to be given to any other 
valid and relevant viewpoints, arguments, evidence or examples. 

• In the allocation of marks, emphasis should be placed on how the requirements of 
the question have been addressed. 

• In the marking guideline, the requirements of the question (skills that need to be 
addressed) as well as the level of the question are indicated in italics. 

 
1.3 Assessment procedures for source-based questions 

• Use a tick (✓) for each correct answer 

• Pay attention to the mark scheme e.g. (2 x 2) which translates to two reasons and 
is given two marks each (✓✓   ✓✓); (1 x 2) which translates to one reason and is 
given two marks (✓✓) 

• If a question carries 4 marks then indicate by placing 4 ticks (✓✓✓✓) 
 
        Paragraph question  

Paragraphs are to be assessed globally (holistically). Both the content and structure of 
the paragraph must be taken into account when awarding a mark. The following steps 
must be used when assessing a response to a paragraph question: 

• Read the paragraph and place a bullet ( . ) at each point  within the text where  
 the candidate has used relevant evidence to address the question. 

• Re-read the paragraph to evaluate the extent to which the candidate has been able 
to use relevant evidence to write a paragraph. 

• At the end of the paragraph indicate the ticks (√) that the candidate has been 
awarded for the paragraph; as well as the level (1,2, or 3) as indicated  in the holistic 
rubric and a brief comment e.g. 

___________ ˖ __________________________ ˖ _________________________ 
_________________ ˖ ____________________________ ˖ _________________ 



√√√√ 
Level 2 
Used mostly relevant evidence to write a basic paragraph 

• Count all the ticks for the source-based question and then write the mark on the right 
hand bottom margin e.g.    32       

                             50                  

• Ensure that the total mark is transferred accurately to the front/back cover of the answer 
script. 
 

2. ESSAY QUESTIONS 
 
2.1 The essay questions require candidates to:  

• Be able to structure their argument in a logical and coherent manner. They need to 
select, organise and connect the relevant information so that they are able to present 
a reasonable sequence of facts or an effective argument to answer the question 
posed. It is essential that an essay has an introduction, a coherent and balanced body 
of evidence and a conclusion. 

 
2.2 Marking of essay questions 

• Markers must be aware that the content of the answer will be guided by the textbooks 
in use at the particular centre. 

• Candidates may have any other relevant introduction and/or conclusion than those 
included in a specific essay marking guideline for a specific essay. 

• When assessing open-ended source-based questions, learners should be credited 
for any other relevant answers. 

 
2.3  Global assessment of the essay 

The essay will be assessed holistically (globally). This approach requires the teacher to 
score the overall product as a whole, without scoring the component parts separately. This 
approach encourages the learner to offer an individual opinion by using selected factual 
evidence to support an argument. The learner will not be required to simply regurgitate 
'facts' in order to achieve a high mark. This approach discourages learners from preparing 
'model' answers and reproducing them without taking into account the specific 
requirements of the question. Holistic marking of the essay credits learners' opinions 
supported by evidence. Holistic assessment, unlike content-based marking, does not 
penalise language inadequacies as the emphasis is on the following: 

• The construction of argument 

• The appropriate selection of factual evidence to support such argument 

• The learner's interpretation of the question. 
 
2.4 Assessment procedures of the essay 

2.4.1 Keep the synopsis in mind when assessing the essay. 
2.4.2 During the reading of the essay ticks need to be awarded for a relevant introduction 

(indicated by a bullet in the marking guideline/memorandum), each of the main 
points/aspects that is properly contextualized (also indicated by bullets in the 
marking guideline/memorandum) and a relevant conclusion (indicated by a bullet 
in the marking guideline/memorandum) e.g. in an answer where there are 5 main 
points there will be 7 ticks. 

2.4.3 The following additional symbols can also be used: 
 



• Introduction, main aspects and conclusion not properly contextualised 
            ^ 

• Wrong statement   _________________ 
 

• Irrelevant statement  | 
| 
| 

 
• Repetition     R 
 
• Analysis     A√ 

 
• Interpretation    1√ 

 
2.5 The matrix 
 

2.5.1  Use of the matrix in the marking of essays  
 
In the marking of essays, the criteria as provided in the matrix should be used. When 
assessing the essay note both the content and presentation. At the point of intersection of 
the content and presentation based on the seven competency levels, a mark should be 
awarded. 

 
 (a) The first reading of essays will be to determine to what extent the main aspects 

have been covered and to allocate the content level (on the matrix). 
 
 

C LEVEL 4  

   

  

 
 (b) The second reading of essays will relate to the level (on the matrix) of 

presentation. 
 
 C LEVEL 4  

P LEVEL 3  

  

 
 (c) Allocate an overall mark with the use of the matrix. 

 
 

C LEVEL 4 }26–27 

P LEVEL 3 

  

 
 
  



MARKING MATRIX FOR ESSAY:  TOTAL:  50 
 LEVEL 7 LEVEL 6 LEVEL 5 LEVEL 4 LEVEL 3 LEVEL 2 LEVEL 1* 

PRESENTATION 
 
 
 
 
 
 
 
CONTENT 
 

 

Very well 
planned and 
structured essay. 
Good synthesis 
of information.  
Developed an 
original, well 
balanced and 
independent line 
of argument with 
the use of 
evidence and 
sustained and 
defended the 
argument 
throughout. 
Independent 
conclusion is 
drawn from 
evidence to 
support the line 
of argument. 
 

Very well 
planned and 
structured essay.  
Developed a 
relevant line of 
argument.  
Evidence used to 
defend the 
argument. 
Attempts to draw 
an independent 
conclusion from 
the evidence to 
support the line 
of argument. 
 
 
 

Well planned and 
structured essay.  
Attempts to 
develop a clear 
argument. 
Conclusion 
drawn from the 
evidence to 
support the line 
of argument.  

Planned and 
constructed an 
argument. 
Evidence used to 
some extent to 
support the line 
of argument. 
Conclusions 
reached based 
on evidence.  

Shows some 
evidence of a 
planned and 
constructed 
argument. 
Attempts to 
sustain a line of 
argument. 
Conclusions not 
clearly supported 
by evidence. 

Attempts to 
structure an 
answer.  
Largely 
descriptive or 
some attempt at 
developing a line 
of argument. No 
attempt to draw a 
conclusion. 
 

Little or no 
attempt to 
structure the 
essay. 
 

LEVEL 7 
Question has been 
fully answered.  
Content selection 
fully relevant to line 
of argument. 

47–50 43–46      

LEVEL 6 
Question has been 
answered.  
Content selection 
relevant to a line of 
argument. 

43–46 40–42 38–39     

LEVEL 5 
Question answered 
to a great extent. 
Content adequately 
covered and 
relevant.  

38–39 36–37 34–35 30–33 28–29   

LEVEL 4 
Question 
recognisable in 
answer. 
Some omissions or 
irrelevant content 
selection. 

  30–33 28–29 26–27   

LEVEL 3 
Content selection 
does relate to the 
question, but does 
not answer it, or 
does not always 
relate to the 
question.  
Omissions in 
coverage. 

   26–27 24–25 
 

20–23 
 

 

LEVEL 2 
Question 
inadequately 
addressed. Sparse 
content. 

    20–23 18–19 14–17 

LEVEL 1* 
Question 
inadequately 

addressed or not at 
all. Inadequate or 
irrelevant content. 

     14–17 0–13 

*    Guidelines for allocating a mark for Level 1: 

• Question not addressed at all/totally irrelevant content; no attempt to structure the essay = 0 

• Question includes basic and generally irrelevant  information; no attempt to structure the essay = 1–6 

• Question inadequately addressed and vague; little attempt to structure the essay = 7–13 



QUESTION 1: What were the main features of feudalism? 
 
1.1     
 1.1.1 [Extraction of evidence from Source 1A – L1]   
  • England (1x2) (2) 

     
 1.1.2 [Definition of a concept – L1]   
  • Feudalism – a system in which people were 

given land and protection by a nobleman and in 
return had to work and fight for him. 
Society in which people are divided into groups 
and landowning warrior nobles control the way 
the state is run. 
Any other relevant answer. 

• Autocracy – A system of governance in which the 
King or Queen has absolute control. 
The King   makes all the laws and does not share 
his power. 

• Any other relevant response 

 
 
 
 
 
(2x2) 

 
 
 
 
 
(4) 

     
 1.1.3 [Extraction of evidence from Source 1A – L1]   
  • They keep in bondage 

• They are bound by law and custom to work lands 
of gentlemen. 

 
 
(1x2) 

 
 
(2) 

     
 1.1.4 [Extraction of evidence from Source 1A – L1]   
  • Nobility (1x2) (2) 

     
 1.1.5 [Interpretation of evidence from Source 1A – L2]   
  • Peasants / Serfs (1x2) (2) 

     
1.2     
 1.2.1 [Extraction of evidence from Source 1B – L1]   
  • Gosford 

• Milton 

 
(2x1) 

 
(2) 

     
 1.2.2 [Interpretation of evidence from Source 1B – L2]   
  • Nobles 

• They owned land 

• Any other relevant response 

 
 
(2x2) 

 
 
(4) 

     
 1.2.3 [Interpretation of evidence in Source 1B – L2]   
  • Protect the country 

• Fight battles with other Kingdoms 

• Do military service 

 
 
(2x2) 

 
 
(4) 

     



1.3     
 1.3.1 [Extraction of evidence from Source 1C – L1]   
  • In both countries feudal warriors were expected 

to were disciplined  and honourable lives. 

• In both countries warriors swore loyalty to the 
Lord. 

• In both countries warriors were admired  by the 
by  society 

•  Any other relevant response 

 
 
 
 
 
 
(2x2) 

 
 
 
 
 
 
(4) 

     
     
     
     
 1.3.2 [Interpretation of evidence from Source 1C – L2]   
  • Because they were responsible for protection 

and safety of the society 

• They fought battles in defence of the society 

• Did military service 

• Served in the army 

• Any other relevant response 

 
 
 
 
 
(2x2) 

 
 
 
 
 
(4) 

     
1.4     
 1.4.1 [Extraction of evidence from Source 1D – l1]   
  • King  (1x2) (2) 

     
 1.4.2 [Interpretation of evidence from Source 1D – L2]   
  • Shows the distinct classes that existed in the 

feudal system 

• Shows the different duties performed by the 
classes 

• Shows who constituted which class 

• Any other relevant response 

 
 
 
 
 
(2x2) 

 
 
 
 
 
(4) 

     
 1.4.3 [Interpretation of evidence from Source 1D – L2]   
  • Farm land 

• Worked for Nobles and Knights without pay 

• Cutting wood 

• Expected to serve in the army in times of war 

• Repairing buildings 

• Any other relevant response 

 
 
 
 
 
(2x2) 

 
 
 
 
 
(4) 

     
 1.4.4 [Comparison of Sources 1A and 1D – L3]   
  • Source 1A explains that the commonalty were 

bound to harvest and carry it home and Source 
1D shows peasants with working tools. 

 
 
 

 
 
 



• Source 1A shows that there were nobles and 
peasants whereas Source 1D shows the different 
classes 

• Any other relevant response 

 
 
 
(2x2) 

 
 
 
(4) 

     
1.5 [Interpretation, analysis and synthesis of evidence from relevant sources – 

L3] 
 • In feudal societies the King or Queen had divine powers and were 

autocratic 

• Nobles owned land (Source 1A) 

• The peasants were treated like slaves (Source 1A) 

• Peasants worked without pay (own knowledge). 

• Peasants did all the work for the upper classes (Source 1D) 

• The Knights were well respected as they protected the country against 
enemies (Source 1C) 

• Any other relevant response                                                             
     

 
 
Use the following rubric to mark the paragraph 

 
 
LEVEL 1 

• Uses evidence in an elementary manner e.g. 
shows little or no understanding of explaining 
the main features of feudalism. 

• Uses evidence partially to report on topic or 
cannot report on the topic 

 
 
MARKS: 0 - 2 

 
 
LEVEL 2 

• Evidence is mostly relevant and relates to a great 
extent to the topic e.g. shows an understanding 
of explaining the main features of feudalism. 

• Uses evidence in a very basic manner 

 
 
MARKS: 3 - 4 

 
 
LEVEL 3 

• Uses relevant evidence e.g. demonstrates a 
thorough understanding of explaining the 
main features of feudalism. 

• Uses evidence very effectively in an organized 
paragraph that shows an understanding of the 
topic. 

 
 
MARKS: 5 - 6 

                         (8) 
                                                    [50] 

 

 

 

 

 



 



 

 

 

 

 



QUESTION 3: Explain the political, economic and social features of the Songhai  

and indicate why the empire collapsed in the 16th century. 

 

Main Aspects 

 Introduction: Learners should write a relevant introduction indicating the establishment 

and the demise(fall) of the empire. 

Elaboration 

 The government and the society 

• They were fishermen, used boats to conquer the towns of Jenne, Gao and Timbuktu. 

• Well-organised army which comprised of the cavalry and infantry. 

• Controlled all trading towns on the edge of the Sahara Desert.  

• Empire had well-organised central government Economic  

• Trade and travel took the centre stage. 

• The proximity of the empire to the Niger river enabled her to control trade along the 

river and coastal regions. 

• Rice plantations flourished as a result of the new farming and irrigation methods.  

• The occupation of towns on the edge of the Sahara Desert was advantageous to 

trans-Saharan trade. 

• Timbuktu was the most significant commercial centre. 

• The control routes in West Africa made the empire a very wealthy one. Social 

• Learning and culture also took the centre stage in Songhai 

• The empire had schools and universities for more advanced studies 
• Libraries were available. 

• Students came from all over Africa and the Islam world to study at Timbuktu. 

• Timbuktu was a hub of learning activity and Islamic culture was promoted. The fall of         

the Songhai Empire 

• Muhammad Ture’, devout Muslim took over after Sonni Alli’s death in 1492. 

• He brought reforms, made Islam an official religion in Songhai. 

• The Portuguese and Moroccans then took over the control of the Trans- Saharan gold 

trade. 



• The Songhai Empire’s army was attacked in 1591, defeated and split and this 

heralded the demise of the Empire. 

 Conclusion Learners should tie up their argument with a relevant conclusion   (50) 

 

QUESTION 4:  

 

 

[Plan and construct and original argument based on relevant evidence using analytical 

and interpretative skills – L3] 

 

Synopsis 

 

Candidate should   take a relevant line of argument indicating how the socio- economic 

factors contributed to the outbreak of the French Revolution. 

 

MAIN ASPECTS 

• Introduction: Candidates should critically discuss the statement and take an 
appropriate  
line of argument 

  

 

ELABORATION 

• France in huge debt 

• Extravagance at Versailles 

• Unfair taxation- taxes paid by the middle class and peasants 

• Heavy direct and indirect taxation on peasants- corvee, capitation, gabelle, tithe 

• Payment of rent to the landlords 

• Middle class denied opportunities to higher positions- reserved for nobles 

• High cost of living for peasants and middle class 

• Many privileges reserved for the nobles and clergy  

• Nobles and clergy exempted from onerous taxes 

• Bourgeoisie affected by restrictions on trade 

• Unequal distribution of land  

• Any other relevant responses 



 

• Conclusion: Candidates should tie up their argument with the relevant conclusion.           
 

                                                                                                                                                 

[50]                                                  

 

 

 

 

 

 

 

TOTAL MARKS: 100 

 

 

 

 


